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Abstract

Introduction: In the last two decades, the implementation of Inclusive Education (IE) has been seen as a priority
to ensure quality primary education for all children irrespective of need. Within the inclusion agenda, the
mainstreaming of children with Autism Spectrum Disorder (ASD) has gained in importance in many countries
including Bangladesh. Though Bangladesh is at an early stage of implementing IE, recently the mainstreaming
of children with ASD has increased rapidly with positive attitudes of head teachers seen as playing a key element
in the successful inclusion of this population.

Objective: This study sought to gain a better understanding of head teachers’ attitudes about the mainstreaming
of children with ASD using a survey design.

Methods and Materials: A total of 73 government primary schools head teachers were selected from eight
divisions within Bangladesh using purposively stratified random sampling. Participant’s demographics,
conceptual knowledge on ASD, attitudes towards ASD, barriers to mainstream of children with ASD and
collaboration among the stakeholders were analyzed.

Results: Most of the participants have good understanding and general knowledge about inclusion and the
mainstreaming of children with ASD. The majority of participants were very positive towards inclusion of
children with ASD. There were mixed conceptions about community participations regarding the inclusion of
children with ASD and the initiatives of the head teachers for involving them were more or less satisfactory.

Conclusion: Most of the head teachers were willing to mainstream the children with ASD. However, successful
inclusion of children with ASD requires effective training for head teachers as well as adequate dedicated
resources to support the mainstreaming of children with ASD under Inclusive Education.

Keywords: Attitudes, Autism, Autism spectrum disorder, Inclusive Education, Inclusion, Bangladesh, Head
Teacher

BACKGROUND included in quality education regardless of their

In recent years globally, inclusion into mainstream ability or disability or any form of disadvantages. The

education of children with special educational needs
(SEN) has been established widely as a significant Organization (UNESCO) prescribesinclusive education
agenda focusing on the rights of all children to be as a “process aimed at offering quality education for

United Nations Educational, Scientific and Cultural
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all while respecting diversity and different needs and
abilities, characteristics and learning expectations of
students and communities, eliminating all forms of
discrimination” (UNESCO, 2008b,p.18). The inclusion
of all children in mainstream education has been
accelerated based onanumber of international policies
such as the Salamanca Statement and Framework for
Action (UNESCO, 1994) and Dakar Framework for
Action: Education for All (UNESCO, 2000) including
the Jomtien World Declaration on Education for All
(UNESCO, 1990) where IE was strongly emphasized
the commitment of education systems to child-centred
pedagogy,and cognizance ofthe diversity ofindividuals
needs and forms of development among primary
school children. Vaz et al. (2015) points out that the
Salamanca Statement highlights the importance of
providing quality education for all children under
inclusion and has shaped as a goal in many countries
the agenda of inclusive schools based on the concept
of social justice. This means that all children are
given equal access to all educational opportunities,
regardless of disability or any form of disadvantage.
Again, the Salamanca Conference on Special Needs
Education (UNESCO, 2004) highlighted the importance
of inclusion on the international educational agenda
as a right of individuals with disabilities. Continuous
with these initiatives, Bangladesh has now ratified
many national and international conventions and
initiatives including the Convention on the Rights of
the Child (1989), the Salamanca Statement (1994)
and the Millennium Development Goals (MDG)
(2000). The government has made a commitment to
achieve the Sustainable Development Goals (SDG)
(2015), eliminate gender disparities and achieve
universal quality primary education for all children
by 2030. The National Education Policy (NEP) (2010)
reinforced the mandate of the Ministry of Primary
and Mass Education (MoPME) as an agency charged
in providing primary education services to learners
with disabilities and its responsibility for ensuring
standards and developing competence including
evidence based knowledge, curriculum, teacher
training and infrastructure. Based on the following
constitutional and other obligations, the Government
of the People’s Republic of Bangladesh is committed to
ensuring the universal quality of primary education for
all children without any discrimination. To implement
these commitments, the Inclusive Education (IE)
Framework and Action Plans have been developed
under Directorate of Primary Education (DPE) for

mainstreaming those children who are still out of
enrolment and are not attending schools. Mullick
(2013) states that, as a developing country, Inclusive
Education (IE) in Bangladesh is still at an initial stage
of development. Another study revealed that confusion
regarding the broad concept of Inclusive Education is
prevalent in Bangladesh (Ahsan et al,, 2011). Globally
itis found thatabout 1 percent of the world population
has autism spectrum disorder (CDC, 2014). Prevalence
in the United States is estimated at 1 in 68 births (CDC,
2014). Like other countries in the world, currently
more than 2500 mild and moderate types of children
with ASD are enrolling in Government primary
schools in Bangladesh (ASPR, 2016). It is assumed,
moreover, that a large number of autistic children are
not enrolling. But as a legitimate citizen of the country,
every child has the right to receive primary education
and the government is constitutionally liable to
ensure their primary education. Research has shown
that numbers of school-going children with ASD are
increasing, including within mainstream education
all over the world (Liu et al., 2016). This raises the
question of how educational settings can prepare to
provide quality education for those children? Or how
quality education can be ensured? From that aspect
over the past two decades, philosophies towards
ensuring the education of children with special needs
or children with ASD have changed dramatically and
many countries have tried to implement policies
with a significant effort which foster the integration
and, more recently, inclusion of those children into
mainstream classroom (Avramidis and Norwich,
2002). Studies have shown that, in the educational
arena, attitudes and behaviors are closely interrelated
and that attitudes could be powerful tool to predict
behavior (Block and Obrusnikova, 2007). Importantly,
the attitudes of head teachers of general education
towards inclusion cannot be neglected. That is why,
a number of studies have focused on the attitudes of
the head teachers of general education towards sound
implementation of inclusion (Hwang and Evans,
2011). That means head teachers’ attitudes have a
significant important role to mainstream of children
with ASD under inclusion (Guldberg, 2010; Humphrey
and Lewis, 2008; Tutt, Powell and Thornton, 2006).
These results encouraged the present researcher
to investigate the head teachers’ attitudes of
mainstreaming the children with ASD under inclusion
in Bangladesh.
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MATERIALS AND METHODS

This current research study investigates Government
primary schools head teachers’ attitudes towards
inclusion of children with ASD in mainstream
education in Bangladesh. The current study used a
mixed method approach as the research methodology
involving the use of a questionnaire with both closed-
ended and open-ended questions as an instrument for
data collection. This was used in order to gain insight
into the attitudes under investigation. The mixed
method design was of a fixed type whereby the use of
both quantitative and qualitative approach. A mixed
method approach has been employed in this research
using purposively stratified random sampling in a
sequential research design in which both qualitative
and quantitative data collection and analysis process
was undertaken. Firstly, the attitudes of the head
teachers toward mainstreaming the children with ASD
were measured using a Likert Scale within the pre-
designed questionnaire. This part was related with
the qualitative study. Secondly, quantitative data was
gathered in order to expand the scope of the study. This
study initially aimed to inquire about head teachers’
present understandings regarding mainstreaming the
children with ASD under inclusive education through
qualitative approach. Finally, in order to further
capture head teachers’ understanding, knowledge and
meaning making around autism, written responses
to some questions were also required. In this way,
it was hoped a comprehensive understanding of
the head teachers’ attitudes regarding inclusion of
children with ASD would be outlined. In this study,
one of the major theoretical issues was how attitudes
were to be defined. For the purpose of this current
study, I decided to adopt the three component model
of attitudes (Eagly and Chaiken, 1993). This model
satisfies the idea that an attitude is a combination of
three conceptually differentiable reactions to a certain
object (in my case the object is inclusion) (Rosenberg
and Havland, 1960). This three component model
measures reactions with affective, cognitive and
conative components (Avramidis, Byliss and Burden,
2000). In this research, Likert scales are used to
measure beliefs relative to inclusion (cognitive
component) and intensions (conative component).
In Bangladesh, the primary education systems are
managed within six tiers, with primary school being
in the bottom tier. The head teacher of a government
primary school is the administrative as well as

academic head of the institution, so head teachers
play a vital role achieving government commitments.
This is why in this research study, head teachers
were identified as the participants in the study. Data
were collected from 68 head teachers of Government
primary schools. A purposively stratified random
sampling method was chosen for collecting data as
it is extensively used to subjectively measure social
phenomena and investigate peoples’ beliefs, attitudes,
interest, practices and behavioral response trends to
fixed issues under inquiry, with a view to generalize
the results for the whole population. This method
was considered, moreover, as suitable for use with
a large number of participants who are scattered in
different geographical locations. After collecting all
filled up questionnaire from the respondents, the data
were inputted in to the statistical software by coding
for analysis. A widely used and powerful statistical
software SPSS 22.0 and Microsoft Excel-2010 program
has been use to analysis the data. After inputting all
the data into the described software, demographic
findings have been presented by tables and graphs.
On the other hand the qualitative parts have been
coding into segments where close-ended questions
regarding knowledge on ASD were inputted based
on three types that were yes, no and don’t know. And
other 6-point Likert scale questions were coding 1 to
6 based on the strongly agree to strongly disagree.
Again the findings from open-ended questions were
synchronized within some common characteristics
and then those were tabulated based on their
segments and have been shown both the tabulated
and graphical form including cross tabulation form.
And both the knowledge based and attitudinal
qualitative findings also have been presented by both
tabulated from and graphical representation. To find
more significant findings or relationship among the
variables some important appropriate statistical tests
like dependency test, Chi-square test and Kendall tau-
be test have been performed. Moreover, by analyzing
the demographic data and close-ended questions
as well as findings from the qualitative open-ended
questions the researcher’s aim was to seek the answer
of the research questions of the present study.

RESULT

To identify the existing knowledge on ASD and
regarding mainstreaming the children with ASD, the
respondents were asked from where or how they have
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heard the term ASD. Figure 1 shows those findings. It
was found against the question that most of the head
teachers, that was about 93%, heard the term ASD

from the government teacher training on Inclusive
Education (IE). A very small number of them answered
that they were informed from any other sources.

WFrom Gowt. Training

BAnyotherssources W Missing

59% L1.5%

Figl. Graphical Representations of the Sources of Hearing the Term Autism Spectrum Disorder (ASD)

The head teachers were asked about the procedures
of identifying or screening the children with ASD.
Regarding this issue, the Figure 2 represents the
findings. From the table and figure it was shown that
54.4% respondents answered that they identified the
children with ASD by using the existing screening tools
supplied from Inclusive Education Cell, Directorate of
Primary Education (DPE). Here it should be mentioned
thatin 2010 Inclusive Education Cell of DPE developed
a screening tools to identify the children with ASD

which was incorporated in the IE Training Manual.
Only 10.3% respondents answered that they identified
with the help of Doctors. It is very interesting that
19.1% respondents answered that the children with
ASD enrolled their schools identified any other ways.
In the open ended part of the questionnaire, the
respondents told that they meant by any other ways,
actually their parents or some person told them about
his autism.

B Percentages of the Respondents

By using exiting
screening tools

By the help of
Doctors

Any other ways

The Tools used to Screen or the Process of Screening

Missing

Fig2. Graphical Representation of the Screening Process of the Children with ASD in School Level

On the questions about training experiences of the
respondents regarding Inclusive Education (IE)
and children with ASD this study found that the
respondents had very insufficient training on IE and
ASD. The table 1 shows those results with a clear
scenario which represents the three dimensional
findings. It was found that 79.41% respondents had
only five days training on IE and out of them there were

55.88% respondents who had no past experiences
on teaching of the children with ASD that mean they
were teaching the children with ASD first time. What
is surprising is that only 10.29% respondents had the
past experiences on teaching of children with ASD.
More interesting finding was that no respondent was
found who had experience on special education or
ASD or children with disability.
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Tablel. Training Experiences of the Respondents regarding IE and Children with ASD

Experience on Teaching of Children with ASD Total
P chiren Thisis
Training Training) I had past Percentages |with ASD|Percentages| thelst |Percentages|Number|Percentages
on IE? |experiences . .
on IE in the time
past
0 No 1 1.47% 0 0.00% 1.47% 2.94%
Total 1 1.47% 0 0.00% 1.47% 2.94%
c Yes 6 8.82% 10 14.71% 38 55.88% 54 79.41%
Total 6 8.82% 10 14.71% 38 55.88% 54 79.41%
p Yes 0 0.00% 1.47% 1.47% 2.94%
Total 0 0.00% 1.47% 1.47% 2.94%
Yes 6 8.82% 11 16.18% 39 57.35% 56 82.35%
Total No 1 1.47% 0.00% 1.47% 2 2.94%
Missing 0 0.00% 0.00% 0 0.00% 10 14.71%
Total 7 10.29% 11 16.18% 40 58.82% 68 100.00%

More than 94% respondents answered positively
towards developmental disorder. A small portion
that was 2.93%, negatively answered. Again 48.53%
respondents said that autism is a psychological
disorder but 27.94% answered against that statement.
Surprisingly, 22.06% respondents had no idea about
the causes of ASD but they are involved in learning
and teaching process of the children with ASD. From
the open-ended questions, majority of the head
teachers in this study expressed their understanding
regarding ASD with mixed experiences where more
or less correctly same as the close-ended questions
except a few of exceptional comments. Regarding the
most common characteristics of ASD, 23.53% said
that ASD is a physical developmental disorder which
is alarming and 35.29% of the respondents answered
towards neuro-developmental disorder. And only
1.47% answered that ASD is psychological disorder
where as in close-ended section that was different.
But 2.94% respondents believe that autism is a mental
problem. Again from close-ended section, 67.65%
respondents answered positively regarding delayed
speech and language development of the children
with ASD and in open-ended section there was no
comment on this issue. The most important clinically
relevant findings from close-ended section were
that 76.47% respondents believed that the disorder
autism is curable if it is diagnosed at early age which
is surprising. As well as from open-ended part 10.29%

respondents believed that by taking special care it
could be reduced. About 24% respondents believed
that autism is the causes of poor paternal skills
whereas 64.71% respondents answered negatively
and 10.29% didn’t know regarding the issue. In close-
ended part, another clinically related finding was that
89.71% respondents denied the statement towards
autism is a contamination disease but only 1.47%
agreed with the statement and 5.88% respondents
didn’'t know. As well as in open-ended part 2.94%
respondents believe that ASD is not contamination. It
is remarkable that though a very little portion agreed,
it was surprising. Findings regarding socialization of
the children with ASD in close-ended part, 69.12%
respondents believed that the children with ASD were
normally unable to social attachment with others,
22.06% did not believe the theme and only 5.88% had
ignorance about that issue. On the other hand in open-
ended part, 57.35% respondents said that children
with ASD have repetitive behaviour, 48.53% believed
that they are self-cantered within their surroundings.
Again 30.88% respondents answered that they didn’t
response by calling with their name. Also in this
section, some other characteristics of children with
ASD had been stated that children with ASD normally
are very sensitive and follow their own routine.
Respondents’ opinions on the teaching-learning
abilities of the children with ASD were very positive
in the close-ended part. The majority of head teachers
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participating in this study believed that children with
ASD always needed special procedures in learning-
teaching process due to their slow learning abilities.
Most of the participants answered that children with
ASD can learn better with visualization method than
auditoryand sometimestheyare moretalentedinsome
special areas of learning and knowledge. By analysing
the data it has been found that 92.65% participants

said that special procedures needed in learning and
teaching process and 91.18% knew that children
with ASD are more able to learn by visualization
than auditory. Also 83.82% believed regarding their
talented. But the remarkable finding was that 55.88%
head teachers believed that the children with ASD
are unable to study in higher education which was
misconception.

W rMissing Percentages W DMNE Percentages B False Percentages W Trues Percentages
Q2.1 13 sometimes childrenwith ASD are more 974_35
talented = s3.82
@ 2.1.12. Children with ASD often does better with g
wisual input than audicotory input == a1.12
2% .
L2111 Autism is & contamimation disorder " 29,71
@2.1.10. Al children with ASD will be unable to -+
pursue higher education S
[=]
& ; . . . 2. 94
=T 2 2.1.9. To teach children with ASD need special 147
s procedura o 92 65
a
= 147
= @ 2.1.%. Autistic children are always slow learner LA
= 70.59
£
20 @ 2.1.7. ASD is curable if it is diagnosed early and 10.29
B ] appropiate by = 7E.47
=
E @ 2.1.6. Children with ASD are unable to Social e
= attachment with others . s9.12
I
= ; . . E
= 2 2.1.5. Rate of autistic children are less than 10% 355,
o o.gg
&=
Q214 Autistic Children Speach and language 3 249
delay S 67.65
Q213 Autism is caused by poor parental skill = 64.71
C2.1.2 Autism is psychological problam celd o
48.53
147
@ 2.L.1. Autism is developmeantal disroder Las
94.12
c
Percentages of the Respondents

Fig3. Graphical Representation of the Statements Regarding Existing Knowledge on ASD of the Respondents from
close-ended part

—]

4853

3529

23.53

1618

Percentages of the Respondents

3088

Answer of the Respondents

57.35 M Percentagesof the Respondents

1518

Fig4. Graphical Representation of Understanding of the Head teachers about ASD from open-ended part
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It was desired from the respondents to know existing
notion regarding main problems of children with ASD
to mainstream. About 41% respondents answered
that the children with ASD are normally self-centred
within their surroundings and more than 38% said
that those children did not response by calling with
their name. Again about 24% answered regarding
their misbehaviours for changing their routine, more
than 16.18% said that those children are unable to
regular life leading, about 21% identified their silence
as a problem and also 21% answered that those
children have no eye contact. Besides those, some of

the respondents answered regarding their sensitivity,
inability to pay attention except their own thinking,
addiction towards any specific things or objects,
inability to follow the teachers’ instructions. One
respondent said that children with ASD are normally
died atan early age which is remarkable. In this section
it is alarming that very common characteristics of
children with ASD had been identified which were
treated as the problems to the respondents. Findings
regarding this issue have been presented by the figure
5 given below.
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Fig5. Graphical Representation of the Main Problems Answered by the Respondents

The majority of the respondents felt positively towards
the questions. It was found that 38.24% respondents
agreed and 35.29% strongly agreed positively to
integrate children with ASD in mainstream schools
but more than 16% respondents strongly disagreed,
disagreed and moderately disagreed with the
statement. Again 45.59% respondents agreed that
teaching of children with ASD in mainstream class
could be possible if teachers would be cordial and
about 36% strongly and moderately felt same thing
regarding the issue. Also more than 55% respondents
strongly and normally agreed that teachers are willing
to teach children with ASD in regular classroom.
Moreover, majority of the respondents were highly

positive to mainstream children with ASD irrespective
of their severity. That means about 80% of the
respondents had positive attitudes towards IE and
children with ASD. A little portion (17%) disagreed
with the issue. On the other hand, about 90%
respondents reported that every school should have
special teachers and physiotherapist to mainstream
children with ASD smoothly. The most interesting
finding was that respondents had divided opinions as
to whether children with ASD should or should not be
taught in special schools. Regarding the issue almost
same portion had positive and negative opinion in
each case. Graph 6 represents the findings regarding
the issues.
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Q. 2.2.10. Childrenwith disabilities should be taught in
special schools

0.2.2.8 Teachersshould include all childrenwith AsSD
irrespective their severity

0. 2.2.7. Teachersare willing to teach childrenwith
ASD in regular classroom

0.2.2.3. All school should have special education tea
andtherapist for childrenwith ASD

Q.2.2.2. Any teacheris able to teach the childrenwith
ASDif he is cordial

@ 2.2.1. Children with ASD should be integrated in to
mainstream school

W Missing mStrongly Agree m Moderately Agree mAgree mDisagree mModerately Disagree W Strongly Disagree

1.47
19.12
11.76

20.59

20.59
13.24
13.24

41.1%
13.24
2647
36.76
20.59
30.88
22.06
33.82
HE.59
35.29
338.24
Percentages of the Respondents >

Fig6. Graphical representation of Understanding Regarding Inclusive Education and Attitudes towards
Mainstreaming of Children with ASD

Participants in this study overwhelmingly conformed
their understanding on IE and relation between IE and
children with ASD. In this section 85.29% respondents
positively answered the definition of IE which was
informed in their training on IE. It seems to me that at
least the respondents have good understanding about
IE either they were able to implement or not. Similar
attitudes were noticed regarding relation between IE
and mainstreaming of children with ASD. About 80%
answered that mainstreaming of children with ASD is
the part of inclusion. But it was alarming that 17.65%
respondents had no idea regarding the issue. Again

respondents were asked about their ideas on national
and international laws and legislations by which
they could realize the importance or obligations of
IE and mainstreaming them. It was found an average
satisfactory answer from the respondents. It was
observed that 45.59% respondents had a partial idea,
26.47% answered ‘don’t know’, 19.12% said they had
no clear concept about the matter and only 8.82%
respondents had average clear concept regarding the
issue. Figures 7, 8 and 9 show the findings regarding
the issues which are given below.

Hawve no clear concept

Mot answered

The education system
where all children get
quality education ...

B Fercentages

Fig7. Understanding of the respondents about Inclusive Education
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Fig8. Understanding of the respondents that how ASD is related to Inclusive Education
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Fig9. Knowledge about National and International Laws Legislations

DISCUSSION

Based on key findings of the currentresearch regarding
the attitudes of the head teachers towards main
streaming of children with ASD under inclusion was
critically discussed here. The aim of the study was to
explore the opportunities and barriers as seen by
head teachers regarding the inclusion of children with
ASD, and their ability to achieve government goals of
ensuring quality in primary education for all children.
To find the present understanding and to examine the
attitudes of the head teachers regarding mainstream
of children with ASD some demographical variables as
well as some qualitative variables like educational
qualification, length of teaching experiences, training
regarding ASD, number of teachers, number of children
with ASD enrolled and theoretical knowledge on ASD
have been considered. This results are consistent with
those observed in earlier researches done by those
researchers in related field who are Avramidis and
Norwich, (2002), De Boer, Pill and Minnaert, (2011),
Glazzard, (2011) and Bradshaw and Mundia, (2006)
interestingly described those types of variables which
seemed as influencing factors of teachers attitudes to
mainstream children with disabilities under inclusion.

Regardinghighest educational qualification, maximum
of the participants were graduates and above that
implies that head teachers were generally educationally
qualified none of them was expert in Special Education
Need (SEN) which is contrary of that of Hristovskaa &
Jovanova (2010) who mentioned the importance of
professionalism in SEN to implement success inclusive
education. In this study it has been found that
educational qualifications is significantly associated
with general knowledge on ASD that mean head
teachers with higher educational qualifications were
more positive towards inclusion than those of less
educational qualifications. Liu et al. (2016) also
supported such an interpretation that level of
education had highly significant effect on knowledge
of ASD. So based on this comment in Bangladesh,
highly educated and experienced with SEN Head
teachers are essential for smooth implementation of
IE. In case of length of teaching experiences it was
found that more than 90% respondents were teaching
experienced with 10 to 30 years which is sufficient
regarding research evidence and the analysis has been
indicated a significant positive association between
teaching experiences and conceptual knowledge
regarding ASD which satisfy the findings of the study
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done by Azam (2015). He stated that teaching
experience was significantly associated with attitudes
towards inclusion that mean more experienced
teacher were more positive for mainstreaming of
children with disabilities. These results also are
consistent with those of Avramidis and Norwich
(2002) who found that overall teachers with much
experience with disabled children had significantly
more positive attitudes towards integration than those
with little or no experience. However the findings of
the current study do not support the previous research
done by Sharma and Chow (2008) found that primary
schools Head teachers with less teaching experiences
were more positive regarding inclusion than those
with more teaching experiences. The researchers
justified their finding by explaining that head teachers
with less experience were current graduates, and they
might be informed about various recent strategies of
teaching methods for children with disabilities
through training than those with more experience.
But most of the researchers mentioned above
supported the result of this current study. Majority of
Head teachers (93%) having only five days training on
inclusive education and more specifically within this
five days training only one day was regarding ASD
which was very insufficient. But like many other
researchers Santoli and other colleagues (2008) and
Avramidis and Nowich (2002) emphasized on
adequate training in SEN which is absolutely absent in
the present study. Again 93% participants reported
that they had heard the term ‘ASD’ first time from
those five days government training and surprisingly
it was found that more than 50% respondents replied
that they identified the children with ASD by using
existing screening tools tagged with the five days
training manual of IE without any education
psychologist or experts whereas none of those head
teachers had expertise on SEN which is concerning. It
isimportantthatin spite of havinga very shorttraining
most of the participant were verbally knowledgeable
about ASD. Moreover, despite have a number of
enrolling children with ASD, no support teacher was
present to engage in learning process those children
with ASD in the classroom that was mentioned by the
participants which also contradict with the successful

implementation of inclusion derived by experts above.
Avramidis and Norwich, (2002) and Kaulina et al,,
(2016) clearly illustrated very important evidences
regarding theoretical knowledge and general concept
on ASD which is essentially important and need as a
much influential factors of head teachers’ attitudes
inclusion of children with ASD. They
considered specific theoretical knowledge and skills

towards

on ASD as the most important factors in improving
head teachers’ attitudes towards implementation of
inclusive education. In the present study, participants
were asked about their present knowledge on ASD
which were associated with causes of ASD in biological
or clinical aspects, socialization abilities and learning
abilities through thirteen close-ended and three open-
ended questions. The interesting findings were that
majority of the participants replied correctly regarding
the causes of autism. They answered about ASD as
developmental disorder, neuro-developmental
disorder, psychological problem, mental disorder,
incomplete development of brain or chromosomal
disorder and genetically disorder which satisfy the
expertise findings described in earlier chapter. Also
they mentioned some definite characteristics of
children with ASD like existing of repetitive behavior,
absence of eye contact, unable to cooped themselves
with other i.e., absence of socialization power, follow a
fixed routine and some others. Here it should be
mentioned that different expertise on ASD describe
like that. For example in Autism Wikipedia ASD is
defined as a neurodevelopmental difficulties which is
characterized by impaired social interaction, verbal
and non-verbal communication, and restricted and
repetitive behavior (Landa, R.]J., 2008). More recently
Autism defined as autism spectrum disorder is known
as a severe pervasive neurodevelopmental disorder
with poor prognosis. This disorder is characterized by
difficulties in social interaction, verbal and nonverbal
communication and repetitive behaviors, and is more
prevalent in males (Le-Couteur and Szatmari, 2015).
On the other hand about 75% respondents believed
that autism is curable if it is diagnosed at an early age
which is matter of concern. Again some of the
participants responded as autism is a hereditary
problem and some of those replied autism as a
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contamination disease which is completely
misconception and alarming. Some other conceptions
like early marriage, pregnancy at an early age,
malnutrition and mental stress of mother at pregnancy
period, drug reaction during pregnancy, injury at the
time of delivery, laziness of mother, iodine or vitamin
deficiency and lack of awareness of parents also have
been identified as the causes of ASD. Though the
percentage was no so high, it seems to me that
nationally the percentage of baring these conceptions
is not negligible. The causes of such ideas may be the
ignorance due to insufficient training and lack of
resources which have been illustrated in the next
sectionbased on the findings. Understandingregarding
Inclusive Education (IE) and attitudes towards
mainstreaming of children with ASD were very much
Most of the

participants had a common understanding about IE

positive among the respondents.

that every student should be included in the regular
classroom and should achieve quality education
without any discrimination in learning process at any
cost. Moreover in this study majority of the head
teacher were highly positive to mainstream of children
with ASD irrespective the level of severity which
implies very positive attitudes towards IE and children
with ASD. Most of the head teachers mentioned to
smooth implementation of mainstreaming of children
with ASD, school should have special trained teachers
physiotherapist of psychotherapist which is valid
notion regarding IE and it also satisfy with findings of
many other researchers like Vaz el al., (2015) and
Rodriguez, Saldana, and Moreno, (2012) who rightly
mentioned that teacher training also has a powerful
influence on the development of attitudes toward
inclusion, especially when it incorporates related and
specific professional abilities. Again in response of the
statements ‘children with ASD could be possible to
include mainstream classroom’ and ‘teachers were
willing to include children with ASD in regular
classroom’ more than 80% of the respondents replied
that it is possible if the teachers would be cordial and
committed toinclude those childrenin their classroom.
Avramidis and Norwich, (2002) very clearly alluded
that in support of this characteristics of the teacher’s

personality factors like impact upon teacher’s

acceptance of the inclusion principle has a significant
impact on attitudes towards inclusion. Moreover
majority of the head teachers stated that ‘the education
system where all children get quality education with
equity and equally is the inclusion and that why
children with ASD is the part of inclusion.” But majority
ofthe participant did not know why all children should
be included that mean they have very little ideas about
national and international legislations and
commitment. Due to lack of proper training and
support from government authority may be the causes
of such ignorance. On the other hand it was found that
a small portion of the head teachers had partial ideas
and had no idea about IE. So this finding implies that
the participant beard at least the general concept of IE
and they are more positive to mainstream children
with  ASD their
implementation of IE. This outcome is contrary a little
bit to that of Azam (2015) who found that most of the

school administrators were unwilling to mainstream

irrespective severity under

the children with severe disabilities. Also he found
that schools administrators were negative regarding
inclusion of children with disabilities because they did
not believe that “teachers were skilled” enough to
teach students with disabilities. But cause of positive
findings in the present study or causes of changing
these results may be over the time due to increasing
facilities under government activities and extension of
different Medias, general concept of IE is increasing
among the stakeholders. The results of this study and
recommendations need to be understood in light of
some unavoidable limitations. The first limitation of
this study was the sample size. There are about 65000
government primary schools’ head teachers in
Bangladesh but in this study the sample size was only
73, with 5 respondents missing. So such a sample size
precludes generalization of the findings from the
present study across the educational system in
Bangladesh. Secondly, time constraint was another
limitation. For data collection the researcher was
permitted only four weeks from the University
authority. But the participants of this study were in
eight geographical locations in Bangladesh. So due to
different distance the researcher was unable to visit
the participants. Lastly, the questionnaire applied to
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collect data was a self-report survey, which may
produce distinct explanations of the same question by
different participants. This limitation might be
relevant, especially in relation to understanding the
term ‘ASD’ and ‘inclusive education’. This could lead to
the misinterpretation of the finding at the time of data
analysis. In spite of having those limitations discussed
above, the exploration made by this study has offered
future directions for investigating many other areas
relating to mainstreaming of children with ASD within
an inclusion agenda.

CONCLUSION

In conclusion of the current study revealed that
most of the government primary schools’ head
teachers in Bangladesh have significant theoretical
knowledge, average understanding and practices
regarding ASD which have influenced to bear positive
attitudes towards mainstreaming of children with
ASD. Moreover, regular head teachers in this present
study hold a positive view towards being responsible
for the education of children with ASD. Variable such
as highest level of educational qualification, teaching
experience, number of teachers, number of enrolled
general students and pupils with ASD, teachers training
both professional and inclusive education, parents,
community and SMC participation and different
supports had significant impact on head teachers’
attitudes towards mainstreaming of children with ASD
under inclusive education. Other factors such as lack
of training, shortage of resources, lack of collaboration
with parents, community and SMC and motivational
activities among all stakeholders including teachers
can have a negative influence on effective inclusive
practice, regardless of any willingness or positive
attitude expressed by head teachers.
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